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Abstract 
The purpose of the paper is to present the results of the evaluation of a textbook for teaching Romanian as a foreign language 
from the students’ perspective. We started our research from the key assumption that this type of assessment can provide useful 
information in Romanian language teaching and help teachers to improve teaching materials. 
Following the administration of an evaluation grid, which included five sections, quantitative data were analyzed and were 
interpreted. 
Regarding the students’ opinions, it was noticed that most participants indicated that the topics included in the textbook are 
presented in a logical and organized manner. Students noted that grammar and vocabulary sections are presented in order of 
increasing difficulty, covering a variety of topics. 
The main conclusion of our study is that one textbook is not enough to meet the students’ needs and their opinion on the used 
study materials can provide real help in teaching. 
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1. Introduction 
The  present  paper  is  part  of  a  broader  study  on  the  evaluation  of  textbooks  used  in  teaching  Romanian  as  a  
foreign language which were published in the post-revolutionary Romania. The need for such study was required by 
the increased interest shown by foreign students in studying at different universities in Romania and the need for 
optimal selection of teaching materials, which are in accordance with the requirements of the CEFR. The choice of 
such materials is not an easy task because there were many concerns in our country to publish comprehensive and 
complex textbooks even before the elaboration of the CEFR. With the implementation of the CEFR, textbook 
authors had in mind, by means of their materials, the development of communication skills as described by the 
CEFR. However, there are textbooks which, even not in accordance with the requirements of the CEFR, include 
some tasks that can be a valuable starting point in the development of other materials. Such an example is Româna
de Bază. Essential Romanian by Ana DorobăĠ and Mircea Fotea, published in 2000 by the European Institute 
Publishing House, a textbook used by Romanian language lecturers of our university, along with other books 
published on the Romanian market. We believe that the analysis and evaluation of this textbook by students gives us 
a clearer picture of their needs in order to promote real communication situations and the students’ autonomy, even 
if a textbook presents in Hutchinson and Torres’ opinion (1994: 315) the danger according to which the teacher can 
be relieved from the responsibility for the selection and development of materials suitable for students’ needs 
because we can assume that using a pre-existing textbook meets the criteria of appropriate teaching. Graves (2000) 
mentions other weaknesses of using a pre-conceived textbook such as the poor relevance of content for students, 
lack or unbalanced variety of certain tasks, and the existence of non-stimulating, even uninteresting activities and 
content. 
Besides the above limits, other studies mention a wide range of benefits of a teacher-centered textbook. The 
textbooks provide a clear structure of the content organized into chapters with logical coherence (Hutchinson and 
Torres 1994), which is a stimulating and motivating tool in learning a foreign language (Allwright, 1981, Lee 1997 
Skierso 1991) At the same time, textbooks enable teachers to focus on the teaching process, without consuming too 
much energy for preparing specific teaching materials (Edge and Wharton 1998). In this way, they can use their time 
for monitoring and measurement of the students’ progress. At the same time, textbooks provide a solid basis for 
beginner teachers who have weak confidence in developing their lessons by using the communicative approach. 
(Edge and Wharton 1998, Mares 2003, Tomlinson 2008, Ur 1996). The existence of published textbooks, however, 
helps not only teachers, but also those interested in studying Romanian, since they can consult and use them as tools 
for revising prior knowledge, and for getting an idea of their future acquisitions (O’Neil 1982). 
2. Research Methodology 
2.1. Procedure and Participants 
The starting point of the research was the evaluation grid of the textbook Let’s  Go  1 used by Paul Dickinson 
(2010) and which was adapted taking into account the suggestions of Littlejohn (1998), who, in assessing a textbook 
identifies three levels of analysis, namely: form, content and evaluation. The grid was given to 38 students enrolled 
in the preparatory year within the Petroleum-Gas University of Ploiesti in the academic year 2012- 2013. The 
variables proposed to the students were: general appearance and attractiveness, topic contents, vocabulary and 
grammar, types of exercises and activities, practice and assessment. Each variable considered five items, as shown 
in the table below. 
3. Data Interpretation 
The evaluation grid completed by the students is shown below as well as the answers provided by the 
respondents, both in number and percentage. 
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Table 1. Textbook evaluation grid 
General appearance and attractiveness 
Irrelevant Poor Appropriate Good Excellent 
No % No % No % No % No % 
A
1 The font size and type used in the book are appropriate for the learners. 0 0.00 2 5.26 6 15.79 16 42.11 14 36.84 
2 The book has a complete and detailed table of contents. 0 0.00 0 0.00 2 5.26 36 94.74 0 0.00 
3 Every lesson is given an appropriate title. 0 0.00 0 0.00 2 5.26 28 73.68 8 21.05 
4 The book has an appropriate glossary. 0 0.00 4 0.00 10 5.26 24 73.68 0 21.05 
5 The book has a complete bibliography. 0 0.00 6 10.53 18 26.32 12 63.16 2 0.00 
Topic contents 
B
1
The topics of the book are varied and 
engaging to appeal to foreign 
students with different interests and 
personalities. 
0 0.00 2 5.26 10 26.32 8 21.05 18 47.37 
2 The subject matter is presented in a logical, organized manner. 0 0.00 2 5.26 10 26.32 20 52.63 6 15.79 
3 The reading selections reflect real communicative situations. 0 0.00 4 10.53 4
10.53 
22 57.89 8 21.05 
4
The content contains real-life issues 
that challenge the reader to think 
critically about his/her worldview. 
0 0.00 8 21.05 14 
36.84 
12 31.58 4 10.53 
5 The topics encourage students to express their own views 0 0.00 8 21.05 6
15.79 
20 52.63 4 10.53 
Vocabulary and grammar  
C
1 The book covers the main grammar items appropriate to students. 0 0.00 0 0.00 4 10.53 20 52.63 14 36.84 
2
The grammar rules are presented in a 
logical manner and in increasing 
order of difficulty. 
0 0.00 2 5.26 6 15.79 22 57.89 8 21.05 
3 The book includes adequate materials for learning vocabulary. 2 5.26 0 0.00 6 15.79 16 42.11 14 36.84 
4 The new vocabulary words are presented in a variety of ways. 0 0.00 2 5.26 16 42.11 12 31.58 8 21.05 
5
The new vocabulary words are 
presented at an appropriate rate so 
that the text is understandable and so 
that students are able to retain new 
vocabulary. 
0 0.00 2 5.26 10 26.32 20 52.63 6 15.79 
Types of exercises and activities 
D 1
There are interactive and task-based 
activities that require students to use 
new vocabulary to communicate. 
2 5.26 10 28.95 8 23.68 10 23.68 8 18.42 
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2 Instructions in the textbook tell students to read for comprehension. 0 0.00 2 5.26 10 26.32 18 47.37 8 21.05 
3
The activities facilitate students’ use 
of grammar rules by creating 
situations in which these rules are 
needed. 
2 5.26 2 5.26 12 31.58 20 52.63 2 5.26 
4
The text makes comprehension 
easier by addressing a single new 
concept. 
0 0.00 2 5.26 12 31.58 20 52.63 4 10.53 
5 The exercises promote the critical thinking of the text. 0 0.00 4 21.05 8 31.58 14 26.32 12 21.05 
Practice and assessment 
E
1
The book provides a variety of 
meaningful and mechanical exercises 
and activities to practice language 
items and skills. 
0 0.00 4 10.53 4 10.53 18 47.37 12 31.58 
2
The book provides communicative 
exercises and activities that help 
students carry out their 
communicative tasks in real life. 
0 0.00 8 21.05 14 36.84 8 21.05 8 21.05 
3 The tasks of the exercises are clear. 0 0.00 0 0.00 4 10.53 22 57.89 12 31.58 
4 There is a reasonable and appropriate number of exercises. 0 0.00 0 0.00 6 15.79 22 57.89 10 26.32 
5 The tests are valid and contain correct language. 0 0.00 0 0.00 6 15.79 28 73.68 4 10.53 
Figure 1 presents graphically the results on the first variable considered. With regard to students’ responses on 
the 5 descriptors which represent the first variable, it is noted that items A1, A2, A3 and A4 meet positive reviews, 
while item A5 is considered as being appropriate. 
Fig. 1. Students’ opinions on general appearance and attractiveness 
As seen in Figure 2, items B2, B3, and B5 are appreciated by students as good, while B1 is considered to be 
excellent. Regarding item B4 which has in view the appropriateness of content to real communication situations, 
students classify it only as appropriate. 
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Fig. 2. Students’ opinions on topic content 
As seen in Figure 2, items B2, B3, and B5 are appreciated by students as good, while B1 is considered to be 
excellent. Regarding item B4 which has in view the appropriateness of content to real communication situations, 
students classify it only as appropriate. 
Fig. 3. Students’ opinions on grammar and vocabulary 
The purpose of the fourth variable was assessing how the exercises and activities facilitate the understanding of 
the written texts. After analyzing the responses, it appears that items D2, D3 and D4 received favorable comments 
from students. This is not valid for items D1úi D5, students observing the lack of interactive activities that stimulate 
critical thinking based on the texts. 
Fig.4. Students’ opinions on types of exercises and activities 
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The last variable received appreciation from students for four of the five items (E1, E3, E4, and E5). Item E2 was 
classified as poor indicating a weak representation of exercises and communicative activities meant to help students 
to transpose messages into communicative contexts. 
Fig. 5. Students’ opinions on practice and assessment 
It can be seen from our analysis students’ ability to interpret objectively the form and content of the textbook, 
given that during the academic year they mainly used it for the acquisition and consolidation of grammar structures. 
However, the monotony of some activities and tasks was felt and sanctioned as such by their judgments. 
4. Conclusions  
The results of the research highlight a general good assessment of Româna de Bază. Essential Romanian by Ana 
DorobăĠ and Mircea Fotea primarily due to its availability in libraries and bookstores, and secondly because of the 
targeted morphological and semantic aspects which are connected with the general layout, content of learning units, 
language structures, applications and evaluation. Students also underlined the coherent and systematic presentation 
of information. However they noticed the lack of diverse topics adapted to the current socio-cultural contexts, the 
lack of exercises that stimulate creativity and critical thinking or encourage the production and understanding of 
messages in communicative contexts, the difficulty of some activities that would involve an appropriate adjustment 
to different levels of understanding and lack of some tasks involving the production of written texts. 
No matter how good the overall assessment of a traditional textbook is, it cannot be used without an audio 
support to facilitate understanding and production of oral messages, without a student’s workbook adapted to the 
existing content of the textbook that complies with the CEFR requirements and the existence of worksheets to meet 
individual students’ needs. 
In conclusion, we can state that in addition to traditional textbooks which offer an abundance of exercises and 
activities but do not always facilitate communication, textbooks in accordance with the CEFR should be 
implemented, in order to develop all the skills needed for the optimal acquisition of Romanian as a foreign language. 
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